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The Educational Significance and Problems of Fixed 
Form Step Learning, Using Street Dance Steps
Sumiko Uchiyama1
　This research used 92 junior high school students from Tochigi Prefecture as subjects.  An 
investigation of a method for learners’ achievements on assignments that calls for “learning 
and achieving” a series of visualized movements.  From an analysis and examination of 
introspective reports, a procedure for deriving a means that learners use in fixed form step 
learning that used street dance steps was gleaned.  In addition, other problems that should 
be examined were extracted for later class performances based on these results.
　As a result, the lessons investigated in this research showed psychological class effects, 
and in particular, this tendency was shown remarkably in boys.  In addition, it was shown 
that learners followed a process of movement and skills learning.  Furthermore, it was 
clarified that fixed form step learning is based on sharing experiences based on cooperative 
subjective relationship and on learning that nurtures sensitivity.  In addition, it was shown 
that groups with high psychological class effects had an awareness of their progress, that 
positive teaching was actively conducted between learners, and that learners proceeded with 
learning by means of “sharing and extrapolating physical senses through onomatopoeia and 
rhetoric language.”  From this, it is concluded that the educational significance of fixed form 
step learning using street dance steps is in “independently searching with other learners” a 
“model” that establishes a beautiful “form.”
　On the other hand, in order to be able to “share a direct sense,” a coherent instructive 
curriculum from childhood is necessary, and “intellectual cooperation with learners” when 
learning with a method of “imitation” such as fixed form step learning is indispensable. 
It was clarified that if this independent opportunity is missing, it will become a "simple 
imitation of form.  The organization of contents and methods for classes that hope to change 





















































































































































































授業後＜授業前 授業後＞授業前 授業後＝授業前 p値
男子 Ｑ１好感度 1 28 4 <0.001 **
Ｑ２楽しさ 3 21 9 0.001 **
Ｑ３意欲 3 16 14 0.001 **
Ｑ４有能感 4 22 7 <0.001 **
Ｑ５価値 5 23 5 <0.001 **
女子 Ｑ１好感度 6 21 32 0.007 **
Ｑ２楽しさ 4 22 33 <0.001 **
Ｑ３意欲 4 22 33 0.001 **
Ｑ４有能感 8 30 21 <0.001 **
Ｑ５価値 11 25 23 0.001 **




















































































































































































































































































































































































































































































































































































































がない。１は意図的に ｢教える｣ または ｢伝える｣ 言語であり「TASK：方法（やり方）
の学び（learning how to do）」を促すのに対し、3は「ACHIEVEMENT：状態の学び
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